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Notes 
Rather than dictate how teachers should use these materials, information is broken down by sets of 

chapters. Each set provides ample choices for teachers/students to select from several options to: 

 promote rich, text-dependent discussions 

 generate routine writing assignments 

 demonstrate understanding through formative assessments 

 participate in CCSS based activities (i.e. research projects) 

Although each activity/discussion starter/routine writing/assessment is aligned with one or more CCSS, 

depending upon how it is used, it could align with another strand as well.  

One suggestion to cover the daily reading requirement would be: 

 first chapter read by the teacher  

 second chapter read by students, round robin style  

 third chapter read by pairs of students quietly 

 fourth chapter read for homework 

Pairing students up strategically may provide built-in scaffolding for diverse learners. 

Audio files, especially for the chapter that is to be read at home, could be produced as an 

accommodation.  

Vocabulary Note:   

 The focus of the text vocabulary words is primarily on tier two words. The following document 

could be used both as a diagnostic assessment and a learning tool. It could be 

modified/differentiated by changing the number of words required to complete. The number of 

words per set of chapters will decrease throughout the book.  

Writing Notes:  

 It is recommended that teachers evaluate student writing using the 6 Trait Rubric. A holistic 

writing rubric has been included in the appendices. 

 Writing standard 5 is embedded throughout all the writing activities, as its focus is on planning, 

revising, and editing.  

 

Language Note: 

 Standards 1 and 3 are embedded throughout all the writing activities; however, specific lessons 

pertaining to conventions, grammar, and usage are outside the scope of this document. 
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Frameworks 

3rd Grade ELA Module A 

 

Figure 1 PARCC ELA/Literacy Model Content Framework Chart for Grade 3 

This chart organizes the standards into four quarter-length modules that include the knowledge and 

skills students will learn and apply over the course of the year.1  These modules are offered as optional 

models to consider when constructing a year-long course of instruction. The chart is meant to illustrate 

and provide context for the standards (but not replace engaging with the standards themselves).  

(Partnership for Assessment of Readiness for College and Careers (PARCC), 2012)   

                                                           
1
 The Common Core State Standards K-5 section is written to reflect “the fact that most or all of the instruction students in these grades 

receive comes from one teacher” (introduction to the Common Core State Standards, page 8). Therefore, most elementary grades are self-
contained and thus include reading across the curriculum — hence the higher number of short texts in grades 3-5 than in grades 6-12.   
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4th Grade ELA Module A 

 

Figure 2 PARCC ELA/Literacy Model Content Framework Chart for Grade 4 

This chart organizes the standards into four quarter-length modules that include the knowledge and 

skills students will learn and apply over the course of the year.2  These modules are offered as optional 

models to consider when constructing a year-long course of instruction. The chart is meant to illustrate 

and provide context for the standards (but not replace engaging with the standards themselves). 

(Partnership for Assessment of Readiness for College and Careers (PARCC), 2012) 

 

 

 

                                                           
2
 The Common Core State Standards K-5 section is written to reflect “the fact that most or all of the instruction students in these grades 

receive comes from one teacher” (introduction to the Common Core State Standards, page 8). Therefore, most elementary grades are self-
contained and thus include reading across the curriculum — hence the higher number of short texts in grades 3-5 than in grades 6-12.   
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5th Grade ELA Module A 

 

Figure 3 PARCC ELA/Literacy Model Content Framework Chart for Grade 5 

This chart organizes the standards into four quarter-length modules that include the knowledge and 

skills students will learn and apply over the course of the year.3  These modules are offered as optional 

models to consider when constructing a year-long course of instruction. The chart is meant to illustrate 

and provide context for the standards (but not replace engaging with the standards themselves). 

(Partnership for Assessment of Readiness for College and Careers (PARCC), 2012) 

                                                           
3
 The Common Core State Standards K-5 section is written to reflect “the fact that most or all of the instruction students in these grades 

receive comes from one teacher” (introduction to the Common Core State Standards, page 8). Therefore, most elementary grades are self-
contained and thus include reading across the curriculum — hence the higher number of short texts in grades 3-5 than in grades 6-12.   
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Reading Complex Texts 

 Literature includes adventure stories, historical fiction, mysteries, myths, science fiction, realistic 

fiction, allegories, parodies, satire, drama, graphic novels, one-act and multi-act plays, narrative 

poems, lyrical poems, free-verse poems, sonnets, odes, ballads, and epics 

 Informational texts/literary nonfiction include the subgenres of exposition, argument and 

functional text in the form of personal essays; speeches; opinion pieces; essays about art or 

literature; biographies; memoirs; journalism; and historical, scientific, technical or economic 

accounts (including digital sources) written for a broad audience 

 Extended Texts include full-length works of literature (such as a novel or a play) 

 Green font indicates selections that are beyond the requirement  

 

Standards:  RL.1 _X_     RL.2_X_     RL.3_X_     RL.4_X_     RL.5_X_     RL.6_X_     RL.7_X_     RL.8_n/a_     RL.9_X_ 
                     RI.1 _X_      RI.2_X_      RI.3_X_     RI.4_X_      RI.5_X_     RI.6_X_       RI.7_X_     RI.8_X_      RI.9_X_ 
                      RF.3_X_     RF.4_X_      
 

 

Notes: Rather than dictate how teachers should use these materials, information is broken down by sets 

of chapters. Each set provides ample information for teachers/students to: 

 generate routine writing assignments 

 promote rich, text-dependent discussions 

 demonstrate understanding through formative assessments 

 participate in CCSS based activities 

Although each activity/discussion starter/routine writing/assessment is aligned with one or more CCSS, 

depending upon how it is used, it could align with another strand as well.  

 Vocabulary Note:  The focus of the text vocabulary words is primarily on tier two words. 

Appendix  could be used both as a diagnostic assessment and a learning tool. It could be 

modified/differentiated by changing the number of words required to complete. Words that are 

highlighted in the Vocabulary section were specifically chosen to address RF.3 and RF.4. 

(Multisyllabic and/or words with affixes.) 
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Extended Text 

1 Extended Text: Black Stallion-2 weeks (Lexile Level: 680 Recommendation: Readily Accessible) 

Day 1  

BLACK STALLION 

Chapters: 1 & 2 

Pages: 3 – 17  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3.4.RL.3 How does the author describe Alexander Ramsay? 

2. 3.4.RL.3 Describe Alec’s first impression of the Black. 

3. 3.4.5.RL.6 From whose point of view is the Black Stallion written? How do you know? 

4. 4.RL.3 Describe what Alec saw as he regained consciousness, using words/phrases from the text. 

5. 3,4,5.RL.1 Why did the Black keep changing his course? 

Vocabulary:  

barren, savage, tersely, makeshift, accommodation, untamable, resounded, depart, descended, 

endurance, customary, elated, fury, instinct 

Day 2  

BLACK STALLION 

Chapters: 3 & 4 

Pages: 18 – 38  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RL.3 Explain the interactions between Alec and the Black during the first 24 hours on the 

island. 

2. 3, 4, 5.RL.1 Name 3 things that Alec ate to keep from starving. Cite evidence from the text as to 

which of the 3 things Alec also gave the Black to keep HIM from starving. 

3. 3, 4.RL.3 How did the Black save Alec? 

4. 3, 4.RL.3 Explain how Alec prepared to ride the Black. 

Vocabulary:  

improvised, famished, hardships, barren, abundantly, intently, obtain, diminishing, loping, stoked, 

incredulous 
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Day 3  

BLACK STALLION 

Chapters: 5 & 6 

Pages: 39 – 58  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 5.RL.3 How was the way Alec and the Black were treated upon their arrival on the freighter 

similar and different? 

2. 3, 4.RL.3 Describe, using evidence from the text, Alec’s attitude towards the crew. 

3. 3, 4, 5.RL.1 How does Alec spend the money his parents sent him? 

4. 3, 4, 5.RL.1 Why does the author include the fight between the two horses? 

Vocabulary:  

conquest, tremendous, coaxed, grim, ascended, clambered, disheveled, remnants, hail, hoist, instinctive, 

lunged, supremacy, triumphant, voyage, uncanny, delegated, tremble, astonishment 

Day 4  

BLACK STALLION 

Chapters: 7 & 8 

Pages: 59 – 84  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 4, 5.RL.2 Explain the inspection process that horses must complete before entering the U.S.A. 

2. 4, 5.RL.1 How did the Black’s reputation affect his departure from the boat and how did Alec 

make the departure easier for the Black? 

3. 3, 4.RL.7 Look carefully at the illustration in chapter 7 that shows Alec, the Black, and Alec’s 

parents. Compare/contrast the illustration with the author’s words. Does the mood and 

description match? 

4. 4, 5.RL.1 Why would the Black be upset during his ride in the truck? How did Alec keep him calm? 

5. 4, 5.RL.1 When they arrived at the Halleran’s, how did Alec show he was mature and 

responsible? 

6. 3, 4, 5.RL.3 Describe Joe Russo’s, Alec’s mom, and Alec’s dad’s reaction to Alec’s story. 

Vocabulary:  

gingerly, spry, sharp-featured, persistence, accommodate, ideal, acre, groom, gravely, nuisance, disguise 
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Day 5  

BLACK STALLION 

Chapters: 9 & 10 

Pages: 85 – 103  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RL.1 How does the author let you know that Alec is happy? 

2. 4.RL.3 Why is the Halleran Place a good location to keep a horse in general, and specifically  

the Black? 

3. 5.RL.3 Compare/contrast Henry’s first impression of the Black with Alec’s first impression of the 

Black. 

4. 3, 4, 5.RL.1 What evidence is presented in the text that supports the idea that Henry is good-

natured? 

5. 4, 5.RL.3 Draw a map of the Black’s escape route. 

Vocabulary:  

exhibition, accustomed, spectator, guide, halter, slackened, frantically, liable, neglect, interfere 

Day 6  

BLACK STALLION 

Chapters: 11 & 12 

Pages: 104 – 125  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4.RL.3 Describe the Black’s version of tag. 

2. 3, 4, 5.RL.3 Compare/contrast Alec’s life before his trip to India and after he returned home. 

3. 3, 4.RL.3 Put these sentences describing the Black’s first experience with snow in  

chronological order. 

a. Cautiously he lowered himself to the ground and then rolled over on his back.    ____ 

b. The Black shied and Alec took a firmer grip on the halter.                                          ____ 

c. The stallion made a circle around him.                                                                            ____ 

d. His eyes were wide with wonder, his ears pitched forward.                                       ____ 

e. He went at a fast walk, his legs sinking deeper and deeper into the snow.              ____ 

 

4. 3, 4, 5.RL.1 Describe the last race the Henry and Chang ever completed. 

5. 3, 4, 5.RL.4 Explain what mood/feeling the author is trying to create by this quote, “Suddenly the 

bell rang, and like a sprinter off his marks, Alec leapt for the door.” 

6. 3, 4, 5.RL.1 Why does Henry want to put the bridle on the Black so soon? 

Vocabulary:  
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incidents, tutelage, perilously, shied, contrary 

Day 7 

BLACK STALLION 

Chapters: 12 & 14 

Pages: 126 – 149  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 4, 5.RL.3 Document the events happening at the following times: 

a. 1 a.m. – 

b. 1:30 a.m. – 

c. 2:00 a.m. – 

d. 3:30 a.m. –  

2. 5.RL.3 How is Alec and Henry’s friendship the same/different than Henry and Jake’s? 

3. 4, 5.L.5 What mood/tone is the author trying to create by using the literary device, “Down the 

track they streaked, the stallion’s giant strides swallowing up the yards.” 

4. 4,5.RL.1 What might make Alec’s riding more comfortable? 

5. 4,5.RL.2 What is the theme of Jim Neville’s column? 

Vocabulary:  

weariness, soberly, content, grasped, veteran, gale, instinctively, conscientiously, prophesying, 

endurance, ponderously, wistfully 

Day 8  

BLACK STALLION 

Chapters: 15 & 16 

Pages: 150 – 173  

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RL.1 Despite their understanding, why is riding the Black still dangerous for Alec? 

2. 4, 5.L.5 Explain the meaning of the phrase, “Might as well kill two birds with one stone.” 

3. 3, 4, 5.RL.3 Cite evidence from the text that proves that Alec is good at keeping secrets. 

4. 3, 4, 5.RL.3 What words does the author use to let you know how Tony feels about his horse? 

Vocabulary:  

acclaiming, ridiculing, composed, frankly, curbed, shindig, retreated, brusquely, stupendous, intently, 

blotted, docile 
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Day 9  

BLACK STALLION 

Chapters: 17 & 18 

Pages: 174 - 182 

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RL.3 Citing evidence from the story, explain why Henry gets angry at the reporters. 

2. 5.RL.6 Explain horse racing from Aunt Bess’ point of view. 

3. 3, 4, 5.RL.3 Explain how the jockeys reacted to Alec, and how Alec responded. 

4. 3, 4, 5.RL.1 Which horse acted most “out of control”? What evidence do you have for your 

choice? 

5. 3, 4, 5.RL.3 Write a sentence or two to describe how each family member felt at the end of the 

race. 

Vocabulary:  

hailed, busied, temperamental, vantage, shrewd, clamoring, bound, eager, spectators, viciously 
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Black Stallion Summative Assessment 

Day 10  

Administer Black Stallion Summative Test 

Chapter 1: 3, 4, 5.RL.1 How does Alec begin to forge a friendship with the Black? 

Chapter 2: 5.RL.3 Compare/contrast Alec and the Black’s escape from the ship. 

Chapter 3: 4.RL.3 Use words/phrases from the text to support the author’s description of the island. 

Chapter 4: 3, 4, 5.RL.3 Using words/phrases from the text, describe the beginning, middle, and end of 

Alec’s first ride on the Black.                                              

Chapter 5: 3, 4, 5.RL.1 Put the following events in order and list the page and paragraph number to                                      

support your answer. 

o Alec put the strap around the Black 

o the Black kicked Alec 

o the Black began swimming 

o Alec rowed away from shore 

Chapter 6: How did the Captain respond when Alec discussed payment for the ride? Check all that apply:   

____ angry 

____ grateful 

____ reassuring 

____ generous 

        Copy the sentence that shows evidence for your answer selection above: 

Chapter 7: 3, 4, 5.RL.1 What evidence does the author provide that leads the reader to think Alec’s                                       

parents might let him keep the Black? 

Chapter 8: 4, 5.RL.1 Find three phrases from the text that describe Napoleon. Using that evidence,                    

explain why the Black reacts to Napoleon differently than the other horses mentioned so far in the 

book. 

Chapter 9: 4.RL.3 Is the quote from Henry, “…four-legged piece of dynamite underneath you!” an                     

accurate description of Napoleon or the Black? Use evidence from the text to support your answer.           

Chapter 10: 3, 4.RL.3 What evidence is presented in the book that Henry and Alec are becoming friends? 

Chapter 11: 3, 4, 5.RL.1 What are the two biggest challenges of racing the Black? 

Chapter 12: 3, 4, 5.RL.1 Which of the two ways the Black tries to remove the saddle is more successful? 
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Chapter 13: 3, 4, 5.RL.2 What benefits and drawbacks are there to bringing Napoleon with them to the                       

track? 

Chapter 14: 3, 4, 5.RL.1 Compare/contrast Sun Raider and Cyclone, using evidence from the book. 

Chapter 15: 3, 4, 5.RL.1 Cite evidence from the text to support why Jim Neville’s opinion of the Black 

matters.  

Chapter 16: 3, 4, 5.L.5 Select from the list one word that best describes each of the following characters:                       

Henry, Mr. Ramsey, Alec. Then, write a sentence from the book that supports your choice. 

 angry 

 anxious 

 calm 

 confident 

 confused 

 determined 

 surprised 

Chapter 17: 3, 4.RL.3 Explain why Alec feels emotional about wearing Henry’s old racing clothes. 

Chapter 18: 3, 4, 5.RL.1 Summarize both Alec’s and the Black’s journey as told in the book. Then 

compare/contrast their experiences. 
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5-9 Short Texts 

Literature 1: “About Walter Farley” (Lexile: 1170 Recommendation: Read together online) 

For full copy, see Appendix B 

Title: About Walter Farley  

Location: http://theblackstallion.com/web/author/ 

Day 1 

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RI.9 Compare horseracing and sailing. What evidence is presented in the passage that 

might explain why Walter Farley enjoyed both activities? 

2. 4, 5.RI.8 In Walter Farley’s other Black Stallion books, does Alec stay the same age or grow up? 

Copy a sentence from the passage that supports your answer. 

3. 4, 5.RI.9 How are the settings of The Black Stallion and where Walter Farley actually raised his 

family similar? 

4. 4, 5.RI.8 How did William Farley show his interest in children? How did he show his interest in 

animals? 

Vocabulary:  

continued, firsthand, profited, associated, advance, hailed, intervened, resumed 

Day 2 

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RI.3 What did Walter Farley want to be before he decided to become a writer? Why didn’t 

it work out? 

2. 3,4,5.RI.1 Which other kind of animal, besides a horse, did Walter Farley use as a main character? 

3. 4,5.L.5 Explain the figurative language used in the following sentence: “Several generations of 

readers have devoured Farley’s books.” 

4. 4,5.RI.1 How do fans of his work continue to keep the love of his books alive? 

Vocabulary:  

gripped, keen, authentic, consultant, confined, sedate, relate 

Day 3 

Summative Assessment: 

1. 4,5.RI.5 Describe the structure of this text. 

2. 4.RI.9 What parts of The Black Stallion and the biographical text about Farley seem to relate? 

http://theblackstallion.com/web/author/
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3. 3, 4, 5.RI.9 How does learning more about the author affect your opinion of the book? 

4. 3, 4.RI.3 What was going on in the world when Walter Farley was a young man? How did effect 

his writing? 

5. 3, 4, 5.L.2c Write a sentence using one of the targeted vocabulary words. Your sentence must 

include a correctly placed comma. 
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Literature 2: 

Title: The Echoing Green, by William Blake (Lexile level: 890 Recommendation: Readily Accessible) 

Location: Appendix C http://www.portablepoetry.com/poems/william_blake/the_echoing_green.html  

Vocabulary:  

arise, green (n.), weary 

Day 1 - Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.L.4 What is a green? 

2. 4, 5.RL.2 What is the main idea? 

3. 3, 4, 5. RL.4 What words does William Blake use to express emotion? 

4. 3, 4, 5.L.6 Select 5 pairs of rhyming words from the poem and add one more words that fits 

the rhyme pattern. Example: joys, boys, annoys 

5. 4, 5.L.5 Explain the figurative language used in the first stanza. 

Day 2 - Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4.L. 3 Rewrite the poem changing the time frame from day to night. 

2. 3.RL.5 What do all three stanzas of the original poem have in common? 

3. 4, 5.RL.5 Describe the rhythm, meter, and rhyme pattern of the “The Echoing Green”. 

4. 4, 5.RL.9 Compare Old John in this poem with Henry, from The Black Stallion.  

http://www.portablepoetry.com/poems/william_blake/the_echoing_green.html
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Literature 3: 

Title:   Pegasus by Marianna Mayer (Lexile Level: 960 Recommendation: Moderately Complex) 

 
Location: library book call number: J398.20938M468P 

Vocabulary:  

heroic, envy, hailed, foe, custom, devised, inspiration, elusive, triumphant 

Day 1: 

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 5.RL.2 How does Bellerophon react to the request of the King of Lycia? 

2. 3, 4, 5.RL.4 What clues does the author provide in the sentence that help the reader understand 

the meaning of the word “soothsayer”? 

3. 4, 5.RL.1 List two reasons why, based on the text, the villagers might have denied the existence 

of Pegasus? 

4. 3, 4, 5.RL.3 Summarize the legend of the fountain of Pierne. 

5. 4.RL.6 How might the story be different if it were told from the point of view of the Chimera? 

Day 2:  

Assessment: 

1. 4, 5.RL.1 Why did Pegasus allow Bellerophon to ride him? 

2. 3, 4, 5.RL.1 Write a list of the words the author used that best describe the first time Bellerophon 

rode Pegasus. 

3. 4, 5.RL.2 What is the theme of this story? 

4. 3, 4.RL.7 Do the illustrations match the author’s words? 

5. 4, 5.RL.9 What is the shared theme of The Black Stallion and Pegasus? 

6. 3, 4, 5.W.1 What makes a hero? 
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Literature 4:  

Title:     Horses by: Seymour Simon  Lexile: 930 

Location: Library book call number J 636.1 S596HO 

Vocabulary:  

roamed, vital, sturdy, accurate 

Day 1:  

Activities/Routine Writing/Discussion Starters 

1. 3, 4. RI.3 Create a timeline of the physical development of the horse as a species. 

2. 5.RI.3 Describe two ways that horses have assisted humans. 

3. 3, 4, 5.RI.1 Based on the evidence in the text, how are children and horses similar? 

4. 3, 4, 5.RI.1 What is a valid reason for looking in a horse’s mouth? Also, what is the danger when 

doing that? 

5. 3, 4, 5.RI.6 Compare/contrast a horse’s sense of hearing with a human’s. 

Day 2:  

Assessment: 

1. 3, 4, 5.RI.6 Compare/contrast a horse’s sense of sight with a human’s. 

2. 3, 4.RI.5 Create a chart that describes the behaviors of a happy, relaxed, curious horse versus an 

angry, frightened, upset horse. 

3. 3, 4, 5.RI.1 How are horses and ponies similar and different? 

4. 3, 4, 5.RI.1 What breed of horse is best at racing? 

5. 3, 4, 5.RI.1 How many tons could one Shire horse pull? 

6. 3, 4, 5.RI.4 Write a sentence that includes the correct use of the phrase “from the horse’s 

mouth”. 
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Literature 5:  

Title: Pegasus, the Winged Horse in Greek Mythology 
Location: HTTP://WWW.GREEKMYTHS-GREEKMYTHOLOGY.COM/PEGASUS-WINGED-HORSE/ 

See Appendix D 

Day 1:  

Vocabulary:  

intriguing, symbolizing, synonymous, naïve, inspiration 

Activities/Routine Writing/Discussion Starters/Assessment: 

1. 3, 4, 5.RL.7 How is the personality of Pegasus portrayed differently between the book and the 

website? 

2. 3, 4, 5.RL.7 How is Bellerophon/Bellerophontes portrayed differently between the book and the 

website? 

3. 3, 4, 5.RL.3 Name the gods that played a part in Pegasus’ life, and using evidence from the text, 

explain how they influenced him. 

4. 3, 4, 5.RL.9 Using evidence from the text, compare Pegasus to the Black. 

 

http://www.greekmyths-greekmythology.com/pegasus-winged-horse/
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Science 1: 

Title: Hurricanes by Seymour Simon (Lexile level: 1090 Recommendation: Read aloud) 

Location: Library book: call number 551.552 S596H 2007 

Vocabulary:  

tropical, air pressure, forecast, steady, evaporate, surge 

Day 1: 

Activities/Routine Writing/Discussion Starters/Assessment:  

1. 3, 4, 5.RI.9 How do the months of hurricane season compare between the text and the National 

Geographic? (see the section below: Science 2) 

2. 3, 4, 5.L.2 Is the origin of the word “hurricane” still relevant today? 

3. 3, 4, 5.RI.1 Explain why a hurricane might spin in a particular direction. 

4. 3, 4, 5.RI.1, 2 Summarize the Galveston, TX storm using evidence from the text. 

5. 3, 4, 5.W.1 Write a paragraph stating your opinion on whether it’s better to spend money on preventative 

measures or clean up measures, as it relates to hurricanes. 

 

Day 2: 

Summative Assessment: 

1. 3, 4, 5.W.2 Match these items. Then write a sentence for each pair that explains their 

connection. 

A. tropical depression    1. Indian Ocean 

B. tropical storm    2. 55 mph 

C. hurricane     3. Caribbean Sea 

D. cyclone     4. 29 mph 

E. typhoon     5. Pacific Ocean 

2. 3, 4, 5.L.6 Explain how the author’s word choice assists the reader to visualize the differences 

between the categories of hurricanes. 

3. 3, 4, 5.RI.3 How are hurricanes and tornadoes related? 

4. 3,4.RI.5 How is the information in “The Saffir-Simpson Hurricane Scale” organized? 

5. 3, 4, 5.RI.1 How are the functions of weather satellites and Doppler radar similar and different? 
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Science 2: 

Title: “Hurricanes 101” 

Location: http://video.nationalgeographic.com/video/environment/environment-natural-

disasters/hurricanes/hurricanes-101/ 

Vocabulary:  

tropical, vast, sensor, surge, cause 

Day 1 

Activities/Routine Writing/Discussion Starters 

1. Describe what a person might see and hear if they were witnessing the three hallmarks of a 

hurricane. 

2. What are some other names for hurricanes? 

3. What is the difference in wind speed between a tropical storm and a hurricane? 

4. What are hurricane hunters and what do they do? 

5. Why don’t hurricanes cause more damage in North America? 

6. Why is the eye of a hurricane calm? 

Day 2 

Summative Assessment– 

1. Select the months when hurricanes most often occur. 

January     February     March     April     May     June     July  

August      September    October     November     December 

2. Describe what weather elements must come together to form a tropical depression. 

3. If a hurricane has a diameter of 500 miles, then what is its radius? 

4. What do hurricane sensors measure? 

5. Explain why the “eye wall” is such a violent section of a hurricane. 

6. Describe the dangers of a storm surge. 

 

http://video.nationalgeographic.com/video/environment/environment-natural-disasters/hurricanes/hurricanes-101/
http://video.nationalgeographic.com/video/environment/environment-natural-disasters/hurricanes/hurricanes-101/
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Social Studies or Arts 1: 

Title: National Geographic World Atlas for Young Explorers – third edition  

Note: This is a large resource book. As locations are mentioned in the various books, it would be used to 

help students gain a better understanding of world geography. Also, if incorporated into a learning 

center, students could complete the questions, or prepare for a discussion, over the course of several 

days/weeks. This book also interacts with the website: http://www.nationalgeographic.com/kids-world-

atlas/.  

Location: library book call number J 912 N27754 

Vocabulary:  

continent, region, country, economy, geography, features 

Day 1 –  

Activities/Routine Writing/Discussion Starters/Assessment:  

Teacher Note: 

1. Create a place where students can record the name of the country they are investigating (poster 

size). 

2. After students have had an opportunity to look through the atlas, have them complete appendix 

F. 

Day 2 - Assessment 

1. After students have completed appendix F, they will use it to create an assessment for a 

classmate to complete.  

http://www.nationalgeographic.com/kids-world-atlas/
http://www.nationalgeographic.com/kids-world-atlas/
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Social Studies or Arts 2: 

Title: Horses throughout History 

Location: http://www.historyforkids.org/learn/environment/horses.htm 

Vocabulary:  

domesticate, native, appearance, invasion, tremendous 

Activities/Routine Writing/Discussion Starters/Assessment: 

Day 1: 

1. 4.RI.6 Compare/contrast how horses were used in battle versus how they were used in 

peacetime. 

2. 4.RI.5 Describe the overall structure of the text. 

3. 4.RI.8 Look at the artwork included with this text. Choose 2 pictures.  

Using the pictures, write: 

one opinion sentence 

one question about the picture 

one sentence about why you think the author included the picture  

 You will write a total of 6 sentences. 

Day 2: 

Summative – 

1. 4.RI.1 Explain why people couldn’t ride the first horses? 

2. 4.RI.7 How did the way humans used horses in battle change over time? 

3. 4.RI.3 Select five dates from the text. Put them in chronological order and explain their 

significance. 

4. 4.RI.2 List the pros and cons of using oxen versus horses for farming purposes. 

http://www.historyforkids.org/learn/environment/horses.htm
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Writing about Texts 

 Routine Writing requires that students respond to prompts designed to answer questions and 

even to brainstorm ideas — the type of writing critical for improving reading comprehension as 

well as for building writing skills. 

 Analytic writing requires students to demonstrate the interrelated literacy activities of reading, 

gathering evidence about what is read, and analyzing and presenting that evidence in writing.  

 Narrative Writing requires students to hone their skills writing about real or imagined 

experiences or events. It can also be an additional opportunity to reflect on and to emulate what 

they have read through imaginative writing. 

Standards:   W.1_X_     W.2_X_     W.3_X_     W.4_X_     W.5_X_     W.6_X_     W.7_X_     W.8_X_     W.9_X_ 
                       L.1_X_       L.2_X_       L.3_X_       L.4_X_       L.5_X_       L.6_X_    

 

Analytic Writing:  

Third grade: 2  

Fourth Grade: 3 – 4 (Focus on inform & explain) 

Fifth Grade: 3 – 5  

Analytic Writing 1: 

CCSS: 3,4,5.W.1 

Writing Task: Explain your favorite part of The Black Stallion. Cite words/phrases from the text to 

support your answer. 

Analytic Writing 2: 

CCSS:  3,4,5.W.3 

Writing Task:  How might The Black Stallion have been different if the captain of the ship had survived 

along with Alec and the Black? 

Analytic Writing 3: 

CCSS: 3, 4, 5.W.2 

           4, 5.W.9 

Writing Task: Explain how the Black and Pegasus are similar and different, then write about which horse 

you would rather ride. Support your statements from the texts. 
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Analytic Writing 4:   

CCSS: 3, 4, 5.W.4 

           3, 4, 5.W.6 

           4, 5.W.9 

Writing Task:  Complete a web search on the topic of “Horses in Art”. Print out the famous “horse” 

artwork you choose. Write a brief summary of the picture and the artist who created it. Then, include 

that information in a letter to the Phoenix Art Museum curator asking him/her to either bring more 

horse artwork to the museum and/or for him/her to compile a list of horse artwork that the museum 

already has so you can visit them. 

Analytic Writing 5:   

CCSS: 3, 4, 5.W.4 

           4, 4.W.9  

Writing Task: Create a diagram for each of the five categories of hurricanes that will help people better 

understand their similarities and differences.  
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Narrative Writing: 2-3 

Narrative Writing 1:   

3, 4, 5.W.1 Think about all the settings of the stories we’ve read in this module. Which TIME PERIOD, 

from the books we’ve read, would you most like to visit? Locate and reference words/phrases from the 

book to support your choice.  

 Narrative Writing 2:  

3, 4, 5.W.3 Choose one of the horses from our reading. Use your imagination to write a new chapter for 

the book. Suggestions: Something/someone else on the Island (The Black Stallion), another adventure 

for Pegasus, etc. 

Narrative Writing 3:   

Write your own poem on the subject of Horses. 

 

Routine Writing:  

No set minimum or maximum. These writings can be started by those questions posed in the 

Activities/Routine Writing/Discussion Starters of each lesson. 

 Short constructed responses to text-dependent questions 

 Build content knowledge & provides opportunities for reflection 

 Build sophisticated understandings of vocabulary, text structure and content 

 Develop needed proficiencies on analysis 
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Research Project: 1  

(one to two weeks) 

Integrate knowledge from sources when composing  

 Address a significant topic, problem or issue 

 Gather & synthesize relevant information from several texts or other media sources 

 Assess the credibility of sources 

 Effectively & accurately quote or paraphrase sources 

 Include basic bibliographic information 

 Present findings in a variety of informal & formal argumentative or explanatory contexts 

Standards:     SL.1___    SL.2___    SL.3___    SL.4___    SL.5___    SL.6___ 

 

CCSS: 3, 4, 5.W.7 

           3, 4, 5.W.8 

           3, 4, 5.W.9 

Research a breed of horse. Learn about the breed and complete the following work sheet. Be prepared 

to share your findings either on the class/school website or with others at our school. Compile the 

information you gather for each question into its own well-organized paragraph. 

1. The name of the breed of horse you selected and why you selected it. 

2. Physical characteristics of the horse: color, size,  

3. What is this breed of horse best known for? 

4. Where the breed originated. 

5. Other 

Draw or download/print out a picture of the breed of horse you selected. As a class, sort the horses at 

least three different ways. 
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Appendix A 
Vocabulary Table 

Complete the table to determine what you already know. Then fill the rest of the table in as you/we 

read and discuss each chapter. 

Word Definition/s  With Affixes Sentence 

Chapter 1    

resounded to make a loud, 
echoing sound 
 

resound, resounded, 
resounding, 
resoundingly  

The cheers resounded 
after the surprising 
touchdown.  
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Appendix B 

About Walter Farley - http://theblackstallion.com/web/author/ 

The Author 

 
Figure 4: Walter Farley and Almarah Athena 

1 Walter Farley’s love for horses began when he was a small boy living in Syracuse, New York, and 
continued as he grew up in New York City, where his family moved. Young Walter never owned a horse. 
But unlike most city children, he had little trouble gaining firsthand experience with horses-his uncle was 
a professional horseman, and Walter spent much of his time at the stables with him. 

2 “He wasn’t the most successful trainer of race horses,” Mr. Farley recalled, “and in a way I profited by 
it. He switched from runners to jumpers to show horses to trotters and pacers, then back to runners 
again. Consequently, I received a good background in different kinds of horse training and the people 
associated with each.” 

3 Walter Farley began to write his first book, THE BLACK STALLION®, while he was a student at Brooklyn’s 
Erasmus Hall High School and Mercersburg Academy in Pennsylvania, and finished it while he was an 
undergraduate at Columbia University. It was published by Random House when he was 26. He used his 
first advance to go traveling and after that hardly stopped longer than it took him to write another book. 
He traveled and lived in Mexico, Hawaii, the South Seas, most of the South American countries, the 
Caribbean Islands, and Europe. 

4 The appearance of THE BLACK STALLION® in 1941 was hailed by enthusiastic boys and girls all over the 
country. An avalanche of mail urged Mr. Farley to write more about Alec Ramsey and the Black. But 
World War II intervened. Mr. Farley went into the US Army, where he spent the next five years. Most of 
the time he was assigned to Yank, the army weekly magazine, and he was also trained in the Fourth 
Armored Division. 

http://theblackstallion.com/web/author/
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Figure 5: Walter Farley and his horse trainer Captain Heyer 

5 After the war Walter Farley resumed the adventures of Alec and the Black with THE BLACK STALLION® 
RETURNS. This was followed by SON OF THE BLACK STALLION®. Then Mr. Farley tried his hand at a story 
about a new boy, Steve Duncan, and a new horse, Flame, in THE ISLAND STALLION. Mr. Farley’s readers 
were just as delighted with this book as his others. 

6 Mr. Farley went on to write many more stories about the two stallions, and about other horses as well. 
Children of all ages have found Farley titles to enjoy, since many of the later stories were written for Mr. 
Farley’s own children when they were too young to read his Stallion novels. And older readers and 
adults have been gripped by his fictionalized biography of America’s greatest Thoroughbred, Man 
O’War. Walter Farley’s titles reached a grand total of 34. The 21 Black Stallion and Island Stallion stories 
are still in print and selling steadily. His readers respond with passion, writing him thousands of letters 
and emails every year. In May 1949, the first Black Stallion Club was founded, in Kentucky. Mr. Farley 
designed a membership button for it; the button was in constant demand among his readers for years. 
Three nationwide Black Stallion contests were held. Walter Farley’s books have been published abroad 
in more than 20 countries, including Austria, Czechoslovakia, Denmark, England, Israel, Finland, France, 
Germany, Holland, Iceland, India, Indonesia, Italy, Japan, Malaya, Norway, Russia, Saudi Arabia, Sweden, 
and Switzerland, as well as in the United States and Canada. 

 
Figure 6: Walter Farley and Chaille Groom Trevor at the National Arabian Horse Show 1972 
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7 All his life Walter Farley remained a keen spectator of the racing scene, and he enjoyed nothing more 
than hobnobbing with horse trainers and other professional horsemen. It is thanks to these people that 
his books are so full of authentic details of raising and training horses. When not busy working or 
traveling, Mr. Farley liked to ride dressage and high school Lippizaner horses. He also sailed and 
sometimes raced his 35-foot auxiliary sloop “Circe.” 

8 Mr. Farley and his wife Rosemary, had four children: Pam, Alice, Steve, 
and Tim, whom they raised on a farm in Pennsylvania and in a beach house 
in Florida. In addition to human members, the family at various times 
included Arabian horses, Standardbreds (racing trotters and pacers), a Great 
Dane, an Australian terrier, and Siamese cats. There was always at least one 
horse in the backyard. In 1968 Pam Farley was killed in a car crash in Europe 
at the age of 20. Mr. Farley memorialized her free spirit and love of horses 
in THE BLACK STALLION® AND THE GIRL. 

9 In 1979 a long-held dream of Walter Farley and his fans was realized with 
the release of a movie based on THE BLACK STALLION®. The film entranced 
viewers of all ages around the world. A sequel, THE BLACK STALLION® 
RETURNS, was released in 1983. Mr. Farley served as a consultant on horse 
matters for both movies. 

10 Walter Farley’s interest in children was not confined to writing for them. 
He was very active in children’s reading programs, making frequent appearances at schools, libraries, 
and book fairs. In recognition of his contribution to children’s literature, in 1989 his local library in 
Venice, Florida, designated its children’s wing the Walter Farley Literary Landmark. A permanent exhibit 
of Black Stallion memorabilia is on display there. 

11 Mr. Farley died in October 1989, shortly before the publication of the twenty-first book in the Black 
Stallion® series, THE YOUNG BLACK STALLION, written with his son Steve, who continues the series. The 
book was dedicated to his first grandchild, Miranda. 

12 Among the many visitors to Canada for the 1986 World Dressage Championships was author Walter 
Farley, creator of the “Black Stallion.” He was surrounded by fans, who were perhaps surprised- that a 
writer of high adventure should enjoy something us sedate as dressage. But dressage is not new to 
Walter Farley. His books are contemporary. Dressage assumed a mystic quality in “The Black Stallion®‘s 
Ghost” (Random House, 1969) as performed by a riderless mare called “the Ghost.” As Farley explained 
in Canada he was introduced to dressage by Christilot Hansen Boylen (one of the competitors) and 
wrote the foreword to a book she wrote. 

13 In a later Black Stallion sequel, the main character, Alec, gets a letter from his girlfriend in which she 
writes: “I know what a joy it is for you to ride a fast race horse, but did you know you can achieve the 
same joy from riding at a slow, cadenced trot? It’s called ‘passage,’ and you’re truly one with your horse. 
It’s the same feeling as when you ride the Black, only you achieve it by high, measured strides.” (The 
Black Stallion® Legend, Random House, 1983, Chapter 4.) 

Figure 7: Walter Farley giving a 
speech at the Library Association 
Venice Library 
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The Start of a Career 

14 “I always wanted to write,” Farley told members of the press in Canada, “It’s the only thing I’ve 
ever done.” 

15 In 1940, an editor told him, “Don’t figure on making any money writing children’s books.” Farley 
disagreed. “If you can write a book that will interest children you can make a living he said, and he 
proved his point by starting with The Black Stallion® and developing it into a series that became almost a 
cult complete with fan club. Farley penned The Black Stallion® as a student in high school in Brooklyn, 
New York, encouraged by his English teacher. The book was published when he was an 18-year-old 
undergraduate at Columbia University. Its subject matter was “a dream on paper,” which sprang to life 
years later when the book was made into a motion picture. Although he was a city boy, Walter Farley 
said, “There were plenty of horses in New York.” He hung around the race track, and spent a lot of time 
with an uncle who was a trainer. He learned to appreciate all kinds of horses when his uncle discouraged 
him from pursuing a career as a professional rider, Farley turned to his literary talent which enabled him 
to fulfill other dreams – owning horses and being able to travel. 

16 Today, he urges others to follow his example. He especially enjoys talking to youngsters in the 
classroom, explaining, “I don’t think kids are encouraged to use their imaginations.” His philosophy is 
that you can make a living doing what you love best, or doing something related to it. 

17 It was The Black Stallion® and its numerous sequels that propelled him to fame. The adventures of the 
main character, Alec, have taken him from a remote desert island to the Florida Everglades and the 
American West. In addition to exploring the unknown, the hero enjoys a relationship with his horse that 
children relate to and envy. 

18 When The Black Stallion® was filmed, author Farley feared that the book might not translated 
successfully to the new medium, but he was pleasantly surprised. “‘They did a beautiful job,” he said. 
The movie was artistic, true to the original script, and surpassed even the author’s expectations. (A 
subsequent picture filmed in Italy failed to live up to his standards.) 

19 Today, Walter Farley divides his time between a farm in Pennsylvania and a winter home in Florida 
where he swims and sails. He still owns horses, but has leased most of them out, as he told journalists in 
Canada, because his busy schedule gives him little time for them. 

20 He continues to write, lecture, and attend races and horse shows whenever possible. He observes 
that a love of horses knows no national boundaries. 

21 In 1964, he was awarded a prize by the jury of young French readers and his books are in print in at 
least 14 countries. He also feels that boys love animals as much as girls -”They just don’t write letters.” 

22 Walter Farley has written about subjects other than horses and his books have been translated into 
many languages and sold throughout the world. He wrote about Man O’ War, created The Island 
Stallion, and a dog story, the Great Dane Thor, was his first fiction about a canine. 
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23 Several generations of readers have devoured Farley’s books. Adult journalists in Canada told him 
that his writing had inspired them at an early age. Parents and even grandparents who grew up with The 
Black Stallion® now buy the book for younger family members. Farley’s books remain timely in the 
modern world. “Many kids would rather ride on the back of a horse… than pilot a spaceship to the 
moon,” he has said. (February 1987) 
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Appendix C 

William Blake : The Echoing Green  
The sun does arise, 

And make happy the skies. 

The merry bells ring 

To welcome the spring. 

The skylark and thrush, 

The birds of the bush, 

Sing louder around, 

To the bells’ cheerful sound, 

While our sports shall be seen 

On the echoing green.  

 

Old John with white hair 

Does laugh away care, 

Sitting under the oak, 

Among the old folk. 

They laugh at our play, 

And soon they all say: 

‘Such, such were the joys 

When we all, girls and boys, 

In our youth-time were seen 

On the echoing green.’ 

 

Till the little ones weary 

No more can be merry; 

The sun does descend, 

And our sports have an end. 

Round the laps of their mother 

Many sisters and brothers, 

Like birds in their nest, 

Are ready for rest; 

And sport no more seen 

On the darkening green.  

 

William Blake (1757-1827) P. 1789 
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Appendix D 
Pegasus, the Winged Horse in Greek Mythology  

(Greek Myths & Greek Mythology, 2013) 

HTTP://WWW.GREEKMYTHS-GREEKMYTHOLOGY.COM/PEGASUS-WINGED-HORSE/ 

Pegasus, the winged horse in Greek Mythology, was involved in some of the most intriguing tales of the 

times. 

From his birth to his death, Pegasus remained a mysterious creature capable of everything, symbolizing 

the divine inspiration or the journey to heaven, since riding him was synonymous to “flying” to the 

heavens. 

Pegasus was represented as a goodhearted, gentle creature, somewhat naive but always eager to help. 

For his service and loyalty, Zeus honored him with a special immortality turning Pegasus into a 

constellation on the last day of his life. 

 

Figure 8: Pegasus 

Pegasus, son of Medusa and Poseidon 

The myth said that Pegasus was the son of mortal Medusa and Poseidon, god of the sea. Pegasus and his 

brother Chrysaor were born from the blood of their beheaded mother Medusa, the gorgon tricked and 

killed by Perseus. 

http://www.greekmyths-greekmythology.com/pegasus-winged-horse/
http://www.greekmyths-greekmythology.com/greek-mythology/
http://www.greekmyths-greekmythology.com/the-myth-of-perseus-and-medusa
http://www.greekmyths-greekmythology.com/myth-perseus-and-medusa/
http://www.greekmyths-greekmythology.com/wp-content/uploads/2009/08/pegasus-01.jpg
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A more detailed version of the myth said that two of them were born when Medusa’s blood mixed with 

the foam of the sea. When Pegasus was born, a huge thunder with lightning pierced the sky, and that’s 

how his connections to the forces of skies were established. 

But the most common version of the myth about Pegasus says that the goddess Athena tamed the 

winged horse and gave him to Perseus, who later needed to fly far away to help Andromeda. 

Pegasus and the Muses 

Back to the aftermath of Pegasus’s birth. Parentless, he was 

raised by the Muses at Mount Helicon, where he was taken by 

goddess Athena. In all of his excitement for being given to 

those women, Pegasus was striking the side of the mountain 

with his hooves and his marks caused springs to turn into 

flowing fountains of inspiration. 

Those springs became sacred to the Muses who loved and 

respected the “flying horse”. But to one of them – Urania, the 

Muse of Astronomy and Universal Love, Pegasus was 

particularly important. She saw a heroic future for Pegasus as 

well as some, possible celestial honor waiting for him. Urania 

suffered a lot when Bellerophontes, a mythical hero, took 

Pegasus away. 

Hesiod’s story about the Bellerophontes’s “hijack” of Pegasus confirmed that whenever Pegasus struck his hoof a fountain of 

inspiration burst immediately. One of those sacred springs was the Hippocrene (meaning “horse spring”) on Mt Helicon. 

On Mount Olympus 

In any case, Pegasus ended up on Mount Olympus, and served Zeus with his thunder and lightning magic powers, whenever 

the Supreme God wished for them. And his main caretaker from the youth, the Muse Urania, together with other Muses, 

welcomed Pegasus’s return in full joy and happiness. 

Pegasus lived on Mt Olympus until his last day. Ever since then, he became an inspiration for artists of all kinds, a fantasy for 

kids who dream of their own Pegasus to reach the mysterious caves and labyrinths of their imagination. 

Figure 9: Pegasus-Sky-Stars 

http://www.greekmyths-greekmythology.com/goddess-athena/
http://www.greekmyths-greekmythology.com/nine-muses-in-greek-mythology/
http://www.greekmyths-greekmythology.com/goddess-athena/
http://www.greekmyths-greekmythology.com/nine-muses-in-greek-mythology/
http://www.greekmyths-greekmythology.com/wp-content/uploads/2009/08/pegasus-sky-stars.jpg
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Appendix E 

Horses 
 (Carr, 2013) 

CENTRAL ASIA ENVIRONMENT 

URAL MOUNTAINS 

HIMALAYA MOUNTAINS 

APPLES 

AUROCHS 

HORSE 

 

Horses, at first, were all wild animals like zebras 

are today. Although they first evolved in North 

America, by the time people were spreading  

through the world, horses had become extinct 

in North America. All living horses lived in 

Central Asia, where they ate the long grass that 

grew there, and also the native apples and carrots (that's why horses love apples and carrots 

even today!). When the first people arrived in Central Asia, about 100,000 BC, they hunted 

horses for their meat and especially for their skins, to make into leather hides for clothes and 

for tents and tools. But around 4000 BC, people in Central Asia began to tame horses, to 

domesticate them, to eat them and to use them to carry things. It was probably the Indo-

Europeans, living around the Caspian Sea in Central Asia, who first tamed horses for their 

own use. The first horses were too small to carry people, and it wasn't until they had been 

bred bigger that people could ride them.  
 

Soon the idea of using horses and wagons to carry 

people and stuff began to spread out of Central 

Asia. By about 2500 BC, Sumerian people in 

West Asia were using horses and wagons. 

 
Find out about the Trojan 

Horse by clicking here!  

 

Figure 10: Horse 

Figure 11: Figure 7: Horse-drawn wagon, Standard of Ur 
(West Asia, 2500 BC) 

http://www.historyforkids.org/learn/centralasia/environment/index.htm
http://www.historyforkids.org/scienceforkids/geology/platetectonics/urals.htm
http://www.historyforkids.org/scienceforkids/geology/platetectonics/himalayas.htm
http://www.historyforkids.org/learn/food/apples.htm
http://www.historyforkids.org/learn/centralasia/environment/aurochs.htm
http://www.historyforkids.org/learn/environment/horses.htm
http://www.historyforkids.org/scienceforkids/biology/animals/chordates/mammals/horses.htm
http://www.historyforkids.org/learn/africa/environment/index.htm
http://www.historyforkids.org/scienceforkids/biology/animals/chordates/mammals/horses.htm
http://www.historyforkids.org/scienceforkids/biology/animals/chordates/mammals/horses.htm
http://www.historyforkids.org/learn/centralasia/index.htm
http://www.historyforkids.org/learn/centralasia/environment/index.htm
http://www.historyforkids.org/learn/food/apples.htm
http://www.historyforkids.org/learn/clothing/leather.htm
http://www.historyforkids.org/learn/clothing/index.htm
http://www.historyforkids.org/learn/bc.htm
http://www.historyforkids.org/learn/centralasia/history/index.htm
http://www.historyforkids.org/learn/maps/indoeuropean.htm
http://www.historyforkids.org/learn/maps/indoeuropean.htm
http://www.historyforkids.org/learn/centralasia/science/index.htm
http://www.historyforkids.org/learn/timelines/3000bc.htm
http://www.historyforkids.org/learn/westasia/history/sumerians.htm
http://www.historyforkids.org/learn/greeks/religion/myths/trojanhorse.htm
http://www.historyforkids.org/learn/greeks/religion/myths/trojanhorse.htm
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When the Indo-Europeans began to leave Central Asia and settle in other parts of Asia and 

Europe, they used their horses to help them win their battles. The first appearance of the 

horse in Greece comes with the arrival of the Indo-Europeans around 2100 BC. The first 

appearance of horses at Troy is around 1900 BC, also probably with the arrival of the Indo-

Europeans. And the first arrival of the horse and chariot in Egypt comes with the invasion of 

the Hyksos, or Amorites, around 1700 BC, when the Amorites had been learning things 

from the Indo-European Hittites.  

 

Figure 12: Hittite soldiers driving a chariot 

 
 

 
Figure 13: Women from Mycenaean Greece driving a chariot, about 1300 BC 

 
 

http://www.historyforkids.org/learn/greeks/history/middlebronze.htm
http://www.historyforkids.org/learn/bc.htm
http://www.historyforkids.org/learn/westasia/history/troy.htm
http://www.historyforkids.org/learn/bc.htm
http://www.historyforkids.org/learn/egypt/history/secondinter.htm
http://www.historyforkids.org/learn/westasia/history/amorites.htm
http://www.historyforkids.org/learn/bc.htm
http://www.historyforkids.org/learn/westasia/history/hittites.htm
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By about 1200 BC, in the late Shang Dynasty, people in China were also using horses and 

chariots. This grave from China (from about 1200 BC) contained two horses, a chariot, and 

their charioteer, who were all sacrificed for the grave of a rich and powerful man. 

 
Figure 14: Shang Dynasty horses 

 

Having tame horses made a big difference to people's lives. First off, horses were a 

tremendous military weapon. You could use chariots to get into battle and use them to 

squash your enemies, and you could ride them in order to get from one city to another much 

more quickly than the other army could. You could send quick messengers. And you could 

carry tents and food on their backs. 

In peacetime, horses could carry trade goods from one city to another, and they could pull 

wagons full of people or hay or wheat or pots from one place to another too.  

People didn't usually use horses for plowing in the ancient world (they usually used oxen 

instead). Horses were too expensive, and they needed better quality food than oxen. Also, no 

good harness arrangement for horses was invented until about 200 BC, when one was 

invented in China. 

 
Figure 15: Ucello horses 

http://www.historyforkids.org/learn/china/history/shang.htm
http://www.historyforkids.org/learn/greeks/religion/sacrifice.htm
http://www.historyforkids.org/learn/economy/index.htm
http://www.historyforkids.org/learn/food/wheat.htm
http://www.historyforkids.org/learn/arts/pottery/index.htm
http://www.historyforkids.org/learn/economy/farming/index.htm
http://www.historyforkids.org/learn/environment/cattle.htm
http://www.historyforkids.org/learn/bc.htm
http://www.historyforkids.org/learn/china/history/easternchou.htm
http://www.historyforkids.org/learn/medieval/art/index.htm
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Also, until the medieval period, people generally did not really fight on horseback. They rode 

their horses to the battle and then dismounted to fight. In the Middle Ages this changed 

with the development of mounted knights. Some people have said that this was because the 

stirrup had not been invented until the Middle Ages, but this is probably not the main 

reason. 

More likely, the reason men did not fight on horseback under Greek and Roman rule is that 

horsemen are not actually that effective against trained, organized foot soldiers. Both the 

Greeks (after about 750 BC) and the Romans had trained footsoldiers, but in the medieval 

period armies did not have the resources to train footsoldiers, and so the cavalry (the horses 

and their riders) became more useful. 

http://www.historyforkids.org/learn/medieval/
http://www.historyforkids.org/learn/greeks/war/hoplites.htm
http://www.historyforkids.org/learn/bc.htm
http://www.historyforkids.org/learn/romans/war/index.htm
http://www.historyforkids.org/learn/environment/cavalry.htm
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Appendix F 
National Geographic World Atlas for Young Explorers  

1. How is this book organized? List the page number that supports your answer. 

 

2. After looking closely at the table of contents, list the 7 continents, then select one to learn more 
about. 
 

 

3. Choose a region of that continent. What page did you find this information on? 

 

4. Select a country on that continent.  
 

 

5. Write a physical fact about the country you selected. 

 

6. Write a political fact about the country you selected. 
 

 

7. List all the countries and bodies of water that border the country you selected. 
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Sample:  

Continent: Europe  Region: Eastern Europe  Country: Belarus 

Physical Fact: The lowest point in Eastern Europe is the Caspian Sea. 

Political Fact: The most densely populated country in Eastern Europe is Monaco. 

Border countries and bodies of water of Belarus: Lithuania, Latvia, Russia, Ukraine, Poland 

Facts about Belarus:  

1. The Pinsk Marshes are still uninhabitable because of a nuclear power plant accident that 
happened in 1986. 

2. Belarus is land locked. 
3. Belarus’ economy is based on: cattle, grain, potatoes, and mining. 
4. The capital of Belarus is Minsk. 
5. The Dnieper River runs through Belarus and eventually flows into the Black Sea. 
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Appendix G 
 
HOLISTIC RUBRIC BASED ON 6 TRAITS OF WRITING  
SCORE POINT 6 
Response is sophisticated and skillful in 

written communication, demonstrated 

by 

exceptional clarity, focus, and 

control in topic development and 

organization that often show 

insight. 

in-depth and/or creative 

exploration of the topic using rich, 

relevant, and credible details. 

a strong, perhaps creative, 

beginning and a satisfying 

conclusion. 

specifically and carefully chosen 

words that are skillfully crafted 

into phrases and sentences that 

enhance meaning. 

intentional and committed 

interaction between the writer and 

the reader. 

effective and/or creative use of a 

wide range of conventions with 

few errors. 

 

SCORE POINT 5 
Response is excellent and skillful in 

written communication, demonstrated 

by 

clarity, focus, and control in 

topic development and 

organization. 

a balanced and thorough 

exploration of the topic using 

relevant details. 

an inviting beginning and a 

satisfying sense of closure. 

a broad range of carefully chosen 

words crafted into phrases and 

varied sentences that sound 

natural. 

awareness of the reader and 

commitment to the audience and 

topic. 

effective use of a wide range of 

conventions with few errors. 

 

SCORE POINT 4 
Response is appropriate and acceptable 

in written communication, demonstrated 

by 

ideas adequately developed with 

a clear and coherent presentation 

of ideas with order and structure 

that can be formulaic. 

relevant details that are sometimes 

general or limited; organization 

that is clear, but sometimes 

predictable. 

a recognizable beginning and 

ending, although one or both 

may be somewhat weak. 

effective word choice that is 

functional and, at times, shows 

interaction between writer and 

audience. 

somewhat varied sentence 

structure with good control of 

simple constructions; a natural 

sound. 

control of standard conventions 

although a wide range is not used; 

errors that do not impede 

readability. 
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SCORE POINT 3 
Response is inadequate in written 

communication, demonstrated by 

broad or simplistic ideas that are 

understood but often ineffective. 

attempts at organizing that are 

inconsistent or ineffective; 

beginnings and endings that are 

underdeveloped; repetitive 

transitional devices. 

developmental details that are 

uneven, somewhat predictable or 

leave information gaps; details are 

not always placed effectively in 

the writing. 

reliance on clichés and overused 

words that do not connect with the 

reader; limited audience 

awareness. 

monotonous and sometimes 

misused words; sentences that 

may sound mechanical, although 

simple constructions are usually 

correct. 

limited control of standard 

conventions with significant 

errors. 

 

SCORE POINT 2 

Response is poor in written 

communication, demonstrated by 

overly simplistic and sometimes 

unclear ideas that have 

insufficiently developed details 

sequencing of ideas that is often 

just a list; missing or ineffective 

details that require reader 

inference to comprehend and 

follow. 

missing beginning and/or 

ending. 

repetitive, monotonous, and 

often misused words are 

awkwardly strung into sentences 

that are difficult to read because 

they are either choppy or 

rambling; most sentences begin 

with repetitive noun + verb. 

lack of audience awareness. 

little control of basic 

conventions resulting in errors 

impeding readability. 

 

SCORE POINT 1 
Response is inferior in written 

communication, demonstrated by 

lack of purpose or ideas and 

sequencing. 

organization that obscures the 

main point. 

an attempt that is too short to 

offer coherent development of an 

idea, if it is stated. 

extremely limited vocabulary that 

shows no commitment to 

communicating a message. 

sentences with confusing word 

order that may not permit oral 

reading. 

severe and frequent errors in 

conventions. 
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Appendix H 
Speaking & Listening Presentation - Grading Rubric  

Name(s)  

Presentation Title  
This grading rubric was developed by Dr. Sarah Elaine Eaton. This work is licensed under a 

 
Creative Commons license. You may use it or change it, but you may not sell it or use it for commercial purposes. 
Please credit the author for her work by mentioning her name as the original creator. 

 

Criteria Excellent Very Good  Good  Poor 

Preparation You clearly put 
exceptional effort into 
the preparation and 
design. 

You demonstrated 
very good 
preparation and 
design. 

Your work showed 
some evidence of 
preparation. 

Your work appeared 
to have been done at 
the last minute. 

Visual Aids Your visual aids added 
greatly to the 
presentation. 

Your visual aids were 
clear and helpful. 
 

Visual aids were 
used, but were very 
wordy or could have 
been more helpful. 

Your visual aids were 
not particularly 
helpful or were not 
used. 

Organization Your presentation 
was exceptionally 
logical and superbly 
organized. 

Your work had a clear 
introduction, body 
and conclusion. 

Your presentation 
was generally 
organized, but lacked 
some clarity. 

The work was poorly 
organized or ideas 
were presented 
randomly. 

Articulation Excellent and clear 
verbal articulation of 
major and minor 
points. 

Explained ideas well. Ideas were stated, 
but lacked some 
clarity. 

 

Ideas were difficult to 
understand. 

Use of Examples Abstract ideas were 
fully supported with 
clear examples that 
others understood. 

Most abstract ideas 
were supported with 
examples. 

Some examples were 
used. 

Examples either were 
not used or were not 
helpful. 

Precision Your presentation 
was laser-focused on 
the assigned topic. 

Your presentation 
covered all the main 
points of the topic. 

Your presentation 
covered the topic, 
but occasionally took 
detours. 

Your presentation 
strayed from the main 
topic significantly. 

Time 
Management 

You showed 
exceptional time 
management skills. 

Finished within the 
allotted time. 

You went over the 
time limit a little. 

You seemed unaware 
of the time or how to 
manage it. 

Overall Quality Outstanding overall 
quality. A powerful 
and memorable 
presentation. 

Covered all the main 
points and it was 
generally well-
delivered. 

Could have put more 
effort in during the 
preparation and 
design stages to 
increase overall 
quality. 

Generally sloppy. 
Weak presentation 
skills. You have the 
ability to do much 
better. 
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